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Abstract: The purpose of this research is to find out how effective Self 
Questioning Strategy in teaching reading narrative text to the tenth grade 
students of SMA Negeri 5 Pontianak in Academic Year 2014/2015. This 
research was a pre-experimental study. This research involves pre-test and 
post-test to measure the effectiveness of the treatment.The technique of 
collecting data is measurement technique. The form of the instruments are 
multiple choices. The instruments to collect the data are pre test and post test. 
Pre-test was administered before the treatment is given. Meanwhile, post-test 
is administered after the treatment is given. The different mean score of pre-
test and post-test is respectively 41.14 and 55.71. The t-test is higher with 
3.09 is higher than t-table with 2.032 for the degree of freedom of 34 and the 
Effect Size is 0.53 and categorized moderate effect.The result shows that the 
effectiveness of self questioning strategy in teaching reading narrative text is 
moderate. 
  
Key words: Self Questioning Strategy, reading comprehension 
 
Abstrak: Tujuan dari riset ini adalah untuk mengetahui seberapa efektifnya 
Strategi Self Questioning dalam mengajarkan teks naratif kepada siswa SMA 
Negeri 5 Pontianak pada tahun ajaran 2014/2015. Riset ini menggunakan pre 
test dan post test untuk mengukur keefektifan treatment tersebut. Tehnik 
pengumpulan data dalam riset ini adalah measurement tehnique. Bentuk test 
yang digunakan adalah pilihan ganda. Test yang digunakan dalam 
pengumpulan data adalah pre test dan post test. Pre test dilakukan sebelum 
treatment diberikan. Sementara itu, post test dilakukan setelah treatment 
diberikan. Perbedaan nilai mean pada pre test dan post test masing-masing 
adalah 41.14 dan 55.71. Nilai t-test yang didapatkan adalah 3.09 yang mana 
lebih tinggi dari nilai t-table yaitu 2.032 untuk degree of freedom 34 dan nilai  
Effect Size-nya yaitu 0.53 dan dikategorikan cukup berpengaruh. Hasil dari 
riset ini menunjukan bahwa keefektifan strategi self questioning dalam 
mengajar teks naratif adalah cukup berpengaruh. 
 
Kata Kunci: Self Questioning Strategy, reading comprehension 
 
 
 
 
2 
 
earning a new language is very complex because the students learn many 
aspects of the language that are used to communicate and get information and 
knowledge from each other around the world. In process of informations itself, 
they can avoid the reading activity. Therefore, reading becomes a part of getting 
information that plays an important role in foreign language. According to Haq 
(2011:12) “Reading is one of the four language skills constitutes as a process to 
obtain much information and get meaning from written materials”. This implies 
that reading gives a chance for reader to know what the purpose is. The reading 
skill became very important in education field, students need to be exercised and 
trained in order to have a good reading skill. 
 Iwuk (2007: 96) says that comprehension involves the ability of 
understanding the intended message of a text. Reading comprehension is based on 
using the appropriate meaning-making processes from the printed messages. 
Reading comprehension involves the passage, the reader, and the context. 
Students should have mastery on reading skill. Good achievement in reading is 
important for the students. Students will get information and ideas which can 
enrich their vocabulary and ideas. In order to produce good reading ability, 
students need to use appropriate strategy in learning reading. Teaching reading in 
senior high school can be done in many ways. The teacher can use self 
questioning strategy in learning process. This strategy will make students more 
active in the classroom and students can understand the content of the text. The 
various activities will make enjoyable for students in the classroom. It is very 
useful for increasing students’ prior knowledge in learning English, especially in 
reading comprehension. It will make the learning process run better and faster. 
Pikkert and Foster (1996: 56) reported that in Central Java Indonesian 
National teachers are required to present a critical evaluation of ideas for students 
to memorize. Their study also compares the critical thinking skills of third year 
Indonesian university students in Central Java with those of American secondary 
school and university students. They found that the Indonesian students’ scores 
were low. Another example is Beh (1997: 178) reported that ELT in Indonesia has 
been unsuccessful for a number of reasons despite the introduction of a new 
English curriculum and the provision of in-service training for the Indonesian 
National teachers of English. She concludes that eighty-five per cent of the 
students’ spoken, written and reading English proficiency is ‘less than good’. To 
increase the activeness of the students while reading, the writer tried to apply the 
self questioning strategy. 
Based on Hammond and Martin (2003: 67) self questioning strategy is 
conducted when students use questions to check their own knowledge as they are 
learning. In line with the statement, the students may improve their reading 
comprehension if they know about self questioning and it is very important to 
understand about self questioning in order to get a good comprehension in reading 
a text. Some researchers studied self questioning strategies. Shang et al (2010:10) 
conducted the research and found that self questioning is useful to enhance 
students’ reading comprehension because it helps students pay attention to the 
content of the text. It also activates their prior knowledge. King (1994: 338) stated 
that when using self questioning strategy, questions designed to access learners’ 
L 
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prior knowledge are more effective in enhancing reading comprehension because 
students’ prior knowledge is to be activated. Dunlap (2007: 8) also conducted the 
same research and found that the strategy was successful with the students, 
especially those who are struggling with second language acquisition. 
From the interview with English teacher and some students about reading in 
narrative text, students have problems to understand about the text. They said that 
narrative text is hard to understand and they need to know effective strategy to 
make them easier to answer the question about narrative text.  
 Self questioning strategy is a skill that is classified as a self-management 
strategy and is often times utilized to change behaviors, complete tasks, guide 
instruction, gain understanding, and much more. Self questioning strategy is 
conducted when students use questions to check their own knowledge as they are 
learning Hammond and Martin (2003: 69) 
 Students asked what they like to know more about, what predictions they can 
make, if a particular detail is important, how something compares to their 
experiences, what they think the writer means, and so on. As students respond, 
they are connecting with the text and checking their understanding essential 
strategies for successful readers. In two recent reviews of studies on the use of self 
questioning in reading comprehension, Wong (1985: 227) and Rosenshine and 
Chapman (1990: 25) concluded that, when students receive adequate training in 
how to generate their own questions, their use of self-questioning during or after 
reading usually results in improved comprehension.  Asking and answering high-
level questions during learning presumably facilitates students' comprehension by 
inducing such cognitive activities as focusing attention, organizing the new 
material, and integrating the new information with existing knowledge (Brown et 
al., 1983: 10; Palincsar & Brown, 1983: 79). 
 From the explanation above the writer conclude that reading will be easy if 
students know the effective strategies for reading. Students should know the 
effective reading strategies to make reading more easily because when they have 
good reading skill, they will be able to reduce confusion, miss understanding, and 
evaluate the information or meaning that they read. In this research, the writer 
done the procedure of self questioning strategy based on the theory of King et al 
(1984: 210). There procedures of the strategy are: 
“Students were told to form higher level questions based on the text, 
record them on the gloss strips, and then read the passage to answer the 
question. The training procedure for the questioning group began with a 
discussion of question formats. Students wrote and shared questions based on 
the text. Group discussions, guided by the teacher, isolated questions that 
required "more thinking" and that characteristically began with how and why. 
After practicing with about one half of the passage, students compared 
questions or statements in small groups. Following the small group 
discussions, entire classes compared either questions or statements. In these 
follow-up discussions, students selected and read aloud appropriate higher 
level questions. Students evaluated the quality of their peers' questioning 
through discussion. Following the discussion, students in practiced reading 
the text with the strategy just learned. This reading was immediately followed 
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by a short quiz that simulated post testing conditions in multiple choice 
formats. This procedure repeated three times to the students.” 
The writer conducted this strategy to improve students achievement. The 
procedures that the writer conducted was have a little differences from the expert. 
It is because the condition of the class that made the writer hard to record them 
using gloss strip. The procedure are: 
a. The writer asked the students to make a group that consist of two students, 
b. The writer gave a text to the students, 
c. The writer asked the students to make ten questions and answer the 
questions from the text that given to them, 
d. The writer asked the students to show their work in front of the class and 
other students to check their friends’ work, 
e. The writer and students discuss about the presentation and summarize it. 
Based on the explanation above, the writer is going to have research about 
“The effectiveness of self questioning strategy in teaching narrative text reading.” 
RESEARCH METHODOLOGY 
The writer conducts pre-experimental study in this research. The pre-
experimental design in this research applies the one group pre-test and post-test. 
In one group pre-test and post-test design there is no control group and the 
students are given some experimental instruction or treatments for a period of 
time. At the beginning of period time the students have pre-test and at the end of 
period of time the students have post-test. 
Meanwhile, Cohen et al (2005: 212) stated that in pre-experimental the focus 
of the research is only to the students in one class and the treatments. There is no 
other class to be compared to the class which gets the treatment. Cohen et al 
(2005: 212) stated in one-group pre-test post-test design no control and the 
students are given some experimental instructions or treatments for a period of 
time. At the beginning of period of the time the students have pre-test and the end 
of period time the students have post-test. The table represents the pre-
experimental process with one group pre-test and post test. The research design is 
described as follows: 
 
Pre – Test      Treatment       Post-Test 
T1 X T2 
 
The population of this research is the tenth grade students of SMA Negeri 5 
Pontianak that consist of 333 students in total of all classes. The total of classes 
are nine classes. They are XA, XB, XC, XD, XE, XF, XG, XH, and XI. Each 
class consist of 37 students. Based on the writer’ observation, the writer choose 
class XC as the sample. It is because this class most appropriate to implement the 
self questioning strategy. This class hard to understand the narrative text. The 
class consists of 37 students but only 35 students that participated in this research. 
It is because 2 students were sick, so they can not participated. In this research, 
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100 x 
N
R
X 
the writer use purposive sampling. In this research, the technique of data 
collecting used by the writer is measurement technique to know the result of the 
research. The writer measures the students’ achievement before and after the 
treatment is given. In addition, the second test is post-test analyze the effect of 
treatment to students’ ability. 
In this research the writer used test as a tool of data collecting. Test is 
designed to measure the students' score in reading comprehension. The test 
formed into pre-test and post-test. It measured the effect of giving treatment in 
classroom. The test was multiple choices for reading comprehension. The test 
consist of 20 multiple choice questions. The writer measured the validity and 
reliability of the test before the pre test. 
Test validity is the degree to which a test measures what it suppossed to 
measure, or can be used successfully for the purposes for which it is intended. 
According to Gronlund (1977: 131) the concept of validity, as used in testing, can 
be clarified further by noting the following general points: 
a) Validity refers to the interpretation of test result (not to the test itself); 
b) Validity is inferred from available evidence (not measured); 
c) Validity is specific to a particular use (selection, placement, evaluation of 
learning, and so forth);  
d) Validity is expressed by degree (for example: high, moderate, or low). 
According to Fraenkel and Wallen (1990: 15), reliability refers to the 
consistency of the scores obtained show consistent they are for each individual 
from one administration of an instrument to another and from one set of items to 
another. Reliability (in testing) is measure of the degree to which a test gives 
consistent results. A test is said to be reliable if it gives the same results when it is 
given on different occasions or when it is used by different people (Richard, et, al. 
1985:243). 
a. The students’ individual score of pretest and posttest 
     
b. The difference for each pair of scores 
D = X2 – X1 
 (Furlong, N.E., Lovelace, E.A., and Lovelace, K.L., 2000:336) 
c. The mean of difference score 
  =  
(Furlong, N.E., Lovelace, E.A., and Lovelace, K.L., 2000: 336) 
d. The standard deviation of the difference scores 
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N
tES
1

SD  =  
(Furlong, N.E., Lovelace, E.A., and Lovelace, K.L., 2000:336) 
e. The estimated standard error 
    
 (Furlong, N.E., Lovelace, E.A., and Lovelace, K.L., 2000:335) 
f. The test significant of the students’ score 
  
(Furlong, N.E., Lovelace, E.A., and Lovelace, K.L., 2000:335) 
g. The effect size analysis 
 
 
RESEARCH FINDING AND DISCUSSION 
 
The significance of the different score of pre-test and post-test was 
calculated by using t-test formula is as follows: 
 
     
tobtained       =           D       
 
 n  (       )          
t-value (t0) interpretation is as follows: 
df= n – 1 = 35 – 1 = 34 
t-value (t0) = 2.032 
It means that the degree of freedom (df) = 34, which is obtained from the t-
table (tt) for the level of significance. Based on the result of the calculation above, 
it can be concluded that the value of t-observation is higher than t-table as the 
standard of significance in this research. As a matter of fact, the calculation of t-
test indicates that “3.09” is higher than the t-table for the degree of freedom 34 
that is 2.032. Briefly, there is a significance difference between the mean score of 
pre-test and post-test. 
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a. The Effect Size of The Treatment 
 After gaining the significant score of the pre-test and pot-test, the writer 
will describe the finding of the effect size of the treatment in order to know 
how significant the effectiveness of self questioning strategy to teach reading 
comprehension. Related to the result of calculated the effect size above, the 
significant score is categorized as “Moderate effect” with ES = 0.51–1.00 
(Cohen et al., 2005: 521). It means the use of self questioning strategy in 
teaching reading narrative text have significant effect to increase students’ 
achievement with moderate effect level. 
b. Testing Hypothesis 
 It was obviously obtained that there was have significant difference 
between the pre-test and post-test on the use of self questioning strategy in 
teaching reading narrative text to the tenth garde studets of SMA Negeri 5 
Pontianak. It was seen by the mean score of pre-test that was 41.14 and 
became 55.71 at the post-test. Next, the result of the treatment which had 
been counted by using t-test formula was 3.09 and based on the t-value, it was 
higher than the value in the t-table about 2.032 with the significance of 5% 
(0.05). Furthermore, the effect size of the treatment was 0.53. It was used to 
answer the problem how effective the self questioning in teaching reading 
narrative text. Based on the result that ES was categorized as moderate effect. 
Therefore, the alternative hyphotesis which stated that “there are have 
significant difference of average pre and post test achievement score after the 
introduction of self questioning strategy in teaching narrative text for the 
tenth grade students of SMA Negeri 5 Pontianak in academic year 
2015/2016” is accepted. While, the null hypothesis that stated “there are no 
significant difference of average pre and post test achievement score after the 
introduction of self questioning strategy in teaching narrative text for the 
tenth grade students of SMA Negeri 5 Pontianak in academic year 
2015/2016” is rejected. 
c. Discussion 
 Teaching reading to the students of SMA Negeri 5 Pontianak was done 
by the writer in several meeting. The writer had got the answer of the research 
by analyzing the finding and compare the result between pre-test and post-
test, the significant of the test, and the effect size of the treatments. 
The main purpose of this research is to know the effectiveness of self 
questioning strategy in teaching reading narrative text to the tenth grade of 
SMA Negeri 5 Pontianak in academic year 2015/2016. The writer conducted 
this research for five meetings where the two meetings were for test namely 
the pre-test and post-test and the three meetings were for implementing the 
treatment. The sample of this research was class XC that consisted of 37 
students but only 35 students can participate in this research because they are 
sick. This group was given treatment or the teaching of reading narrative text 
by self questioning strategy. 
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The first meeting of this research was for pre-test. In this meeting, the 
writer greeted the students snd explained the aims of the meeting which was 
planned in this research. After that, the students were given the pre-test to 
know the students’ achievement before the teaching of reading narrative text 
by self questioning strategy was conducted. 
 The second meeting, the writer greeted the student and explained the 
material. The material was about narrative text. After explained about 
narrative text, the writer explained about the self questioning strategy. The 
students made ten questions about the text that given by the writer. The 
questions are about something they want to know about the text. They work 
this task in pairs. After that, the writer ask them to answer the questions they 
made. Then, after all they present their questions and answer infront of the 
class. Other students check their friends’ answers about the text.  
The first treatment was different from the second one. On the first 
meeting of treatment, the students were seen little bit difficult to implement 
the strategy. They had difficulties to made ten questions in English about the 
text that the writer given to them. It was because they were lack at 
vocabulary, structure, and grammar as basic skill that should be mastered by 
the students before beginning to read. However, in the second meeting of the 
treatment, the students began to be able to comprehend a little bit to made 
questions and answer it. In the end of second treatment showed that the 
students were a little bit improvement than the previous meeting. Then the 
third meeting of the treatments, the students seemed little enthusiasthically 
with this strategy in average. From the three meeting, the writer concludes 
that there is increasing achievement in average. 
In the last meeting of this research, the writer gave the post-test to the 
students in order to know their mastery or knowledge  about self questioning 
and also their ability to comprehend the reading during the treatment. The 
writer found that there was a significant difference between the pre-test and 
post-test. Accordingly, from the data analysis, the writer found that before the 
treatment was given, the mean score was 41.14. Then after the treatment 
process, the mean score was 55.71. This finding indicates that the teaching 
using self questioning strategy during the treatment process influences the 
achievement of the students. The t-test value between pre-test and post-test is 
moderate significant. It can be proven by the result of computing the t-test. It 
indicates that the t-test with 3.09 is higher than t-table with 2.032 for the 
degree of freedom of 34. Then, the effect size (ES) of self questioning 
strategy is 0.53. It is categorized moderate. According to Cohen et al. (2005: 
521), “0.51-1.00 is moderate.”  
In this research, the writer found the factors that caused and affected the 
results. Self questioning strategy could help the students to comprehend the 
text. During the treatment, the students were enthusiastic and more interested 
in learning to know about the text. The students had knowledge about how to 
know the information and meaning of narrative text. 
Finally, based on the data analysis, the writer found that self questioning 
strategy can increase students’ achievement in comprehending the narrative 
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text. It could be proven by comparing the mean score of pre-test and post-test. 
With regard to the score, it was indicated that the students’ performance in 
post-test was better than in pre-test. This finding showed that there was 
different score of pre-test and post-test after receiving the treatment. 
CONCLUSIONS AND SUGGESTIONS 
Conclusions 
 The writer concluded that the result of the students’ mean score of teaching 
reading narrative text by using self questioning strategy on pra-test and post-test is 
41.14 and 55.71. It means there is qualified significant increase between the pre-
test and post-test. The different score of pre-test and post-test is moderate 
significant. It can be proven by the result of computing the t-test. It indicates that 
the t-test with 3.09 is higher than the t-table with 2.032 for the degree of freedom 
of 34. The use of self questioning strategy to teach reading narrative text is 
considered as an effective technique. Although, level of the effective is moderate. 
It is shown from the result effect of the treatment. The calculation of effect size of 
the treatment is 0.53. It is categorized moderate effective. 
Suggestions 
 Related to the result of this research, the writer will give some constructive 
suggestions. The teacher can use self questioning strategy as an alternative 
technique in teaching reading comprehension on explanatory text. Not only in 
teaching reading comprehension on explanatory text, it can be applied in other 
types of text. Applying self questioning strategy can attract the students to more 
active in teaching and learning process. The teacher considered to the students’ 
English ability before put them in a group. Because the teacher should create 
heterogeneous members’ ability of their group. The heterogeneous ability 
members’ group can help the students to help their group members who are lack 
in English especially in reading comprehension. The teacher should manage the 
class as effectively as possible such as preparing lesson plan, teaching materials 
and media that will used in teaching and learning process. It will help the teacher 
to focus on teaching and learning process. The teacher should ensure all the 
students do the task in group by cooperating. The teacher can check it by go 
around to each groups to finding out their difficulties and the solve problem. 
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